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Start school with a smile! 

Can do attitude  
Help to develop your child’s independence and a ‘can 
do’ attitude by giving them a few everyday 
responsibilities as they get closer to school age. 
Perhaps they could lay the table, feed a pet or put 
their own laundry away 

Teach them some 
useful phrases such as 
“Can I join in?” or “Do 
you want to share? 



Listening Games  
Play some fun listening & 
doing games to help with 
following instructions. 
‘Simon says’ or ‘Can you 
find?’ games are great for 
this. 

If possible, visit the school 
with your child before they 
start – either on formal open 
days, or fêtes, plays and other 
events.  

Read books together 
about starting school.   

Chat with your child about starting 
school. What do they think it will be 
like? What are they most looking 
forward to? Is there anything they’re 
unsure or worried about? 

Supporting 
your child in 

starting 
school. 

Look at the school’s 
brochure, prospectus or 
website together and talk 
about the pictures. Find photos of you 

and other family 
members at school, 
and chat about happy 
memories from your 
own school days. 



If you have arranged childcare before or 
after school, talk this through with your 

child. If the childcare arrangement is 
new, try a settling-in period for this 

before the school term starts. Try putting 
together a wallchart of the week to help 

your child know what to expect. 

If your child has a favourite security 
toy or blanket, try to get them used 
to being without it during the day. 
Talk to the class teacher to find out 
if your child is allowed to bring their 
toy or blanket and leave it in a tray 

or on their peg.  

If your child seems anxious 
about school, try focusing on 
the things they’ll like best – 

maybe the sandpit, playhouse 
or new friends. Perhaps they 

have some friends from 
preschool who will be starting 
reception at the same time.  If your child has a particular worry – 

perhaps about wetting themselves, not 
liking the food, or feeling ill – talk about 
these concerns with your child and with 
the class teacher. Provide reassurance by 
discussing what to do and who to tell in 

these situations. 

Practise the school run 
so that you’re both 

prepared for the school 
morning journey. 

Practise the school morning routine, 
including getting dressed and eating 

breakfast in time to leave. 



* Going to the toilet: Support your child to be confident about getting to the loo in time and 
wiping properly, using toilet paper rather than moist wipes.  
 

* Feeding themselves:  Children having school dinners need to be able to use a full-sized knife 
and fork and carry a plate or tray.  
 

*Washing their hands Chat about the importance of good handwashing with soap and 
water, especially after going to the toilet or handling animals. 
 

* Using a tissue Introduce your child to the routine of ‘catch it, bin it, kill it’ – catching their 
sneeze or runny nose in a tissue, putting it in the bin straightaway, then washing hands to 
kill germs. 
 

* Dressing and undressing Let your child practise putting on their school clothes, taking them 
off and folding them neatly in preparation for PE lessons, especially if there are fiddly 
fastenings such as shirt buttons and zips. 
 

* Tidying up Get your child into the habit of hanging their coat up, putting their toys away, 
clearing the table, and so on, to prepare them for doing these things at school. Why not 
turn it into a game? Many schools use a piece of music to indicate tidy up time and 
motivate children to help. Try this at home and ask which song your child would like. 
‘Mission Impossible’ is a popular one! 

 

Skills to work on over the summer!  



Useful stories to share with your child about starting school. 



Helping with Handwriting and Fine 
Motor Skills 

Funky Finger Activities 
 
Dough Disco 
 
 

http://media-cache-ec0.pinimg.com/originals/7e/0d/21/7e0d216196faee5477a8b71045e9a1e3.jpg
http://www.thepartyartisan.co.uk/cats.asp?cID=9
http://www.childcarelandblog.com/2013/02/button-playdough.html


*

*Introducing our Phonics and 
early Reading Programme 



 

Remembering to start at the top of the letter each time. 



The changes to the EYFS statutory framework have been 
designed to:  

* improve outcomes at age 5, particularly in early language and literacy.  

*reduce teacher workload such as unnecessary paperwork, so teachers 
can spend more time with the children in their care.  

* this will mean that learning journeys at Fremington School will look 
different. Teachers will have sound knowledge of your child’s 
development through spending more quality time with them.  

*all evidence may not be written down or photographed and stuck in a 
book. 

*some evidence of children’s work may be shared in the same book.  



Seven Features of Effective Practise 



Prime areas 
Communication and Language 
Personal Social and Emotional development 
Physical Development 
 
Specific Areas  
Literacy 
Mathematics  
Understanding the World  
Expressive Arts and Design 
 
There are 17 Early Learning Goals against which each child is assessed 
at the end of the reception year 
 



The Revised Early Learning Goals.  



*
Playing and Exploring: 

* Realise that their actions have 
an effect on the world, so they 
want to keep repeating them. 
* Reach for and accept objects. 

Make choices and explore 
different resources and 
materials. 

* Plan and think ahead about how 
they will explore or play with 
objects. 
* Guide their own thinking and 

actions by talking to themselves 
while playing. 

* Make independent choices. Do 
things independently that they 
have been previously taught. 
* Bring their own interests and 

fascinations into early years 
settings. This helps them to 
develop their learning. 

* Respond to new experiences that 
you bring to their attention. 

Active Learning 
• Participate in routines, such 

as going to their cot or mat 
when they want to sleep. 
Begin to predict sequences 
because they know routines. 

• Show goal-directed 
behaviour. 

• Use a range of strategies to 
reach a goal they have set 
themselves. 

• Begin to correct their 
mistakes themselves. 

• Keep on trying when things 
are difficult. 

Creating and Thinking Critically: 
• Realise that their actions have 

an effect on the world, so they 
want to keep repeating them. 

• Reach for and accept objects. 
Make choices and explore 
different resources and 
materials. 

• Plan and think ahead about 
how they will explore or play 
with objects. 

• Guide their own thinking and 
actions by talking to themselves 
while playing. 

• Make independent choices. Do 
things independently that they 
have been previously taught. 

• Bring their own interests and 
fascinations into early years 
settings. This helps them to 
develop their learning. 

• Respond to new experiences that 
you bring to their attention. 



The development of children’s spoken language underpins all seven areas of 
learning and development. Children’s back-and-forth interactions from an early 
age form the foundations for language and cognitive development. The number 
and quality of the conversations they have with adults and peers throughout the 
day in a language-rich environment is crucial. By commenting on what children 
are interested in or doing, and echoing back what they say with new vocabulary 
added, practitioners will build children's language effectively. Reading frequently 
to children, and engaging them actively in stories, non-fiction, rhymes and 
poems, and then providing them with extensive opportunities to use and embed 
new words in a range of contexts, will give children the opportunity to thrive. 
Through conversation, story-telling and role play, where children share their 
ideas with support and modelling from their teacher, and sensitive questioning 
that invites them to elaborate, children become comfortable using a rich range 
of vocabulary and language structures.  

 
Statutory framework for the early years foundation stage: early adopter version 



Children’s personal, social and emotional development (PSED) is crucial for 
children to lead healthy and happy lives, and is fundamental to their cognitive 
development. Underpinning their personal development are the important 
attachments that shape their social world. Strong, warm and supportive 
relationships with adults enable children to learn how to understand their own 
feelings and those of others. Children should be supported to manage emotions, 
develop a positive sense of self, set themselves simple goals, have confidence in 
their own abilities, to persist and wait for what they want and direct attention 
as necessary. Through adult modelling and guidance, they will learn how to 
look after their bodies, including healthy eating, and manage personal needs 
independently. Through supported interaction with other children they learn how 
to make good friendships, co-operate and resolve conflicts peaceably. These 
attributes will provide a secure platform from which children can achieve at 
school and in later life.  

 
Statutory framework for the early years foundation stage: early adopter version 



Physical activity is vital in children’s all-round development, enabling them to 
pursue happy, healthy and active lives. Gross and fine motor experiences 
develop incrementally throughout early childhood, starting with sensory 
explorations and the development of a child’s strength, co-ordination and 
positional awareness through tummy time, crawling and play movement with 
both objects and adults. By creating games and providing opportunities for play 
both indoors and outdoors, adults can support children to develop their core 
strength, stability, balance, spatial awareness, co-ordination and agility. Gross 
motor skills provide the foundation for developing healthy bodies and social and 
emotional well-being. Fine motor control and precision helps with hand-eye co-
ordination which is later linked to early literacy. Repeated and varied 
opportunities to explore and play with small world activities, puzzles, arts and 
crafts and the practise of using small tools, with feedback and support from 
adults, allow children to develop proficiency, control and confidence.  

 
Statutory framework for the early years foundation stage: early adopter version 



It is crucial for children to develop a life-long love of reading. Reading 
consists of two dimensions: language comprehension and word reading. 
Language comprehension (necessary for both reading and writing) starts 
from birth. It only develops when adults talk with children about the world 
around them and the books (stories and non-fiction) they read with them, 
and enjoy rhymes, poems and songs together. Skilled word reading, taught 
later, involves both the speedy working out of the pronunciation of 
unfamiliar printed words (decoding) and the speedy recognition of familiar 
printed words. Writing involves transcription (spelling and handwriting) 
and composition (articulating ideas and structuring them in speech, before 
writing).  

 

Statutory framework for the early years foundation stage: early adopter 
version 



Developing a strong grounding in number is essential so that all children 
develop the necessary building blocks to excel mathematically. Children should 
be able to count confidently, develop a deep understanding of the numbers to 
10, the relationships between them and the patterns within those numbers. By 
providing frequent and varied opportunities to build and apply this 
understanding - such as using manipulatives, including small pebbles and tens 
frames for organising counting - children will develop a secure base of 
knowledge and vocabulary from which mastery of mathematics is built. In 
addition, it is important that the curriculum includes rich opportunities for 
children to develop their spatial reasoning skills across all areas of mathematics 
including shape, space and measures. It is important that children develop 
positive attitudes and interests in mathematics, look for patterns and 
relationships, spot connections, ‘have a go’, talk to adults and peers about what 
they notice and not be afraid to make mistakes.  

 
Statutory framework for the early years foundation stage: early adopter version 
 



Understanding the world involves guiding children to make sense of their 
physical world and their community. The frequency and range of children’s 
personal experiences increases their knowledge and sense of the world 
around them – from visiting parks, libraries and museums to meeting 
important members of society such as police officers, nurses and 
firefighters. In addition, listening to a broad selection of stories, non-
fiction, rhymes and poems will foster their understanding of our culturally, 
socially, technologically and ecologically diverse world. As well as building 
important knowledge, this extends their familiarity with words that 
support understanding across domains. Enriching and widening children’s 
vocabulary will support later reading comprehension.  
 
Statutory framework for the early years foundation stage: early adopter 
version 
 
 



The development of children’s artistic and cultural awareness supports 
their imagination and creativity. It is important that children have 
regular opportunities to engage with the arts, enabling them to 
explore and play with a wide range of media and materials. The 
quality and variety of what children see, hear and participate in is 
crucial for developing their understanding, self-expression, vocabulary 
and ability to communicate through the arts. The frequency, repetition 
and depth of their experiences are fundamental to their progress in 
interpreting and appreciating what they hear, respond to and observe.  

 

Statutory framework for the early years foundation stage: early 
adopter version 



Partnership with Parents  
Wow Stars & Houses! 

                Parents Voice 

Child’s Name:                             

Date: 

 

Objective: 

 

Parent Comment: 



Project of ideas for autumn term 







Overview 
* The reception baseline assessment (RBA) is a short, task-based assessment of your child’s early literacy, communication, language and 

mathematics skills when they begin school. It is statutory for all schools from September 2021. 

 

* The assessment can take place at any point in the first 6 weeks of your child starting reception. The assessment will form the start of a new 
measure of how schools are helping their pupils to progress between reception and year 6. 

 

* Your child does not need to prepare. There is no pass mark or score and your child should not realise they’re doing an assessment. 

 

* Once the RBA is fully established, the intention is to make the key stage 1 national curriculum tests and teacher assessments that children 
currently take at the end of year 2 non-statutory. 

What the assessment involves 
* During a short one-to-one session with their teacher or teaching assistant, your child will do a number of practical and interactive tasks. 

 

* Your child can answer questions verbally or by pointing or moving objects. The assessment has been designed to be inclusive and there are 
modified materials available – this means it is also accessible to children with special educational needs or disability (SEND) or English as an 
additional language (EAL). The teacher may pause the assessment at any time, for example, if a child needs a break. 

What the assessment measures 
* The tasks are carefully designed to assess early mathematics, literacy, communication and language skills. 

 

* What you need to do 

* You do not need to do anything. Your child is unlikely to even know that they are doing an assessment when they are completing the tasks. 

 

 



Reception Pupil Profile 
 

EYFS profile: purposes, principles and processes 
Purposes and main uses 

 
The statutory EYFS framework requires the EYFS profile assessment to be carried out in 

the final term of the year in which a child reaches age 5, and no later than 25 June in that 

term. 

 

The main purpose of the EYFS profile is to provide a reliable, valid and accurate 

assessment of individual children at the end of the EYFS. 

 

The EYFS profile data is used to: 

• inform parents about their child’s development against the ELGs and the 

characteristics of their learning 

• support a smooth transition to KS1 by informing the professional dialogue between 

EYFS and KS1 teachers 

• help year 1 teachers plan an effective, responsive and appropriate curriculum that 

will meet the needs of all children 



 

 

 

 

 

 

 

 

      Any Questions? 


