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1. About this policy

This policy gives guidance to schools regarding the provision of access to all aspects of Tarka
Learning Partnership resources and strategy. The main tool for its delivery is through the
Accessibility Plan (Appendix 3) which provides a format for addressing the statutory duties of The
Equality Act 2010 and The Children and Families Act 2014.

Whilst this policy covers all schools within the Trust it will be the school’s context that informs their
Accessibility Plan.

2. Aims

This policy seeks to:

e improve the physical environment of schools to enable disabled pupils to
take better advantage of education (this includes improvements to the physical
environment of the school and physical aids to access education).

e increase access for disabled pupils to the school curriculum (this
includes teaching and learning and the wider curriculum of the school such as
participation in after school clubs, leisure and cultural activities or school visits).

o improve the delivery of information to disabled pupils (this will include making
written information available to disabled pupils and their families taking into account the
parents’ preferred format).

Schools are required under the Equality Act 2010 to have an Accessibility Plan and it will be through
this plan that these aims are achieved.

All our schools aim to treat all its pupils fairly and with respect. This involves providing access and
opportunities for all pupils without discrimination of any kind.

We are committed to ensuring our schools are socially and academically inclusive, which values and
includes all pupils, staff, parents, volunteers and visitors, regardless of their education, physical,
sensory, social, spiritual, emotional and cultural needs.

We are committed to challenging negative attitudes about disability and accessibility and to
developing a culture of awareness, tolerance and inclusion.

We aim to include all users of the schools, including those with disabilities and protected
characteristics, in the full life of the school. Our strategies to do this include:

e promoting a welcoming environment for all

e following the Tarka Learning Partnership's admissions and recruitment policies and in
adherence with equal opportunities; which do not discriminate against people with
disabilities or protected characteristics or treat them unfavourably

e raising awareness of The Equality Act amongst staff, Trustees and School Community Boards
(SCB) through a programme of training; acknowledging the need for ongoing training in the
matter of disability discrimination and the need to inform attitudes on this matter

e planning the physical environment of our schools to cater for the needs of all users of the
school, including those with disabilities



e finding ways in which all pupils can take part in the full life of the school, including; a full
curriculum, extra-curricular clubs, school excursions and residential trips, devising teaching
and learning strategies to remove barriers to learning, having high expectations, working in
partnership with parents and local agencies

e examining the curriculum, library and reading books to ensure there are examples of
positive images of diversely represented individuals and groups, including people with
disabilities

e providing written information in a form which is user friendly and where needed, providing
alternative forms of communication to convey information, for example, face-to-face
meetings, telephone conversations, visually supported text, etc

e using language which does not offend in its literature and raising awareness within the
school of the importance of language

o effective monitoring through gathering views of stakeholders

e gathering the views of pupils through a variety of systems including, collective worship, the
school council, Personalised Plan (SEND), pupil reviews

e systems in place for staff, SCB representatives and parents to communicate their views and
opinions on a variety of matters; admissions information, parent- teacher meetings, SEND
reviews, induction/transition meetings and home visits, parent questionnaires etc. It will be
important to adapt and develop these communication procedures to ensure the voice of
people with disabilities is regularly listened to and involved in the life of the school, to
ensure disabled people are informing future plans.

3. Legislation and guidance

This document combined with the school Accessibility Plan meets the requirements of schedule 10
of the Equality Act 2010 and the Department for Education (DfE) guidance for schools on the
Equality Act 2010.

The Equality Act 2010 defines an individual as disabled if they have a physical or mental impairment
that has a ‘substantial’ and ‘long-term’ adverse effect on their ability to undertake normal day to day
activities.

Under the Special Educational Needs and Disability (SEND) Code of Practice, ‘long-term’ is defined as
‘a year or more’ and ‘substantial’ is defined as ‘more than minor or trivial’. The definition includes
sensory impairments such as those affecting sight or hearing, and long-term health conditions such
as asthma, diabetes, epilepsy and cancer.

Schools are required to make ‘reasonable adjustments’ for pupils with disabilities under the Equality
Act 2010, to alleviate any substantial disadvantage that a disabled pupil faces in comparison with
non-disabled pupils. This can include, for example, the provision of an auxiliary aid or adjustments to
premises.


https://www.legislation.gov.uk/ukpga/2010/15/schedule/10
https://www.legislation.gov.uk/ukpga/2010/15/schedule/10
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25

4. Action Plan

Following the use of the Accessibility Audit Tool (Appendix 1) and the Detailed Physical Access Check
List (Appendix 2) each school should identify key actions and lay out a clear Plan (Appendix 3) for
how these actions will be addressed over specified time scales. The whole school action plan should
link with the Accessibility Plan review timescale of every three years.

The format of the Action plan is contained in the Appendices (Appendix 3).

5. Monitoring arrangement
The Trust Accessibility Policy will be reviewed every 3 years by Trustees.

The School Accessibility Plan will be reviewed every 3 years by the school, but may be reviewed and
updated more frequently if necessary. It will be reviewed by the school headteacher and SENCao. It
will be shared with the School Community Board and collated by the Trust who will share it with
Trustees.

6. Links with other documents and policies
The Accessibility Plan will be drawn up with reference to other school improvement documents:

* The Accessibility Plan should be read in conjunction with the following documents:
* Equality, Diversity & Inclusion Policy

* SEND Policy and SEND Information Report

*  Whole School Behaviour & Anti-bullying Policy

* Teaching and Learning/Curriculum Policy

*  PSHE Policy

* Health and Safety Policy

* School Improvement Plan

* Admission Policy

*  Policy for school trips

7. Appendix 1: Accessibility Audit Tool

This accessibility audit tool has been designed for schools to use when developing their Accessibility
Plan. The use of this tool will help schools feel confident about meeting the expectations and
requirements within the SEND Code of Practice (2015) and the Equality Act 2010.

The areas shaded sit within the statutory guidance.



ACCESSIBILITY AUDIT TOOL FOR EDUCATIONAL SETTINGS

School/setting

Date of completion

Name of person(s) completing audit

Role of person(s) completing audit

1. Is our school/setting compliant with the Equality Act 2010?

Question

Yes

If yes — where can the No | If no - action to be taken
evidence be found? v

1 | Do you have an Accessibility Plan?

Was your Accessibility Plan co-produced with children/young
people with SEND, their families and other stakeholders?

Is everyone in your setting aware of the Equality Act 20107

Do you have evidence that your setting does not treat
pupils/students less favourably and takes reasonable steps to
4 | avoid putting disabled pupils/students at a disadvantage in
comparison to their peers?

Do you have evidence that your school community endeavours
5 | to see the child/young person with SEND first and their
disability second? (e.g. disability awareness training, education




plans which build on a child/young person’s strengths as well
as addressing their difficulties)

Have you published your SEN information report?

Is your SEN information report linked to the Local Offer?

2. Do we increase the extent to which CYP with a disability can participate in the curriculum?

1. Do all our staff have high aspirations and expectations of CYP
with SEND?

2. Are CYP with SEND included in pupil/student forums e.g.
school councils

3. Do we ensure that transition from setting to setting is carefully
planned and personalised for CYP with SEND?

4, Do staff have regular and updated access to training of a high
guality to meet the learning needs of CYP with SEND?

5. Are CYP and their families fully involved in the review of
individual plans regarding curriculum access?
6. Do we use a graduated approach when meeting the needs of

CYP with SEND?

7. Do we use the ‘assess, plan, do review’ cycle to inform the
graduated approach?




Is the attainment gap between CYP with SEND and those
without SEND being reduced over time?

Is the progress made by CYP at ‘SEN support’ and with an EHC
plan as good as that made by CYP nationally?

10.

Do we ensure that home learning is accessible to all CYP with
SEND?

11.

Are cover staff, including supply teachers, clear about the
additional needs of CYP and how to meet these needs?

12

Are staff given time to plan for pupils/students who need a
highly differentiated/individualised curriculum?

13

Do CYP with SEND have access to appropriate information
technology?

14

Do all additional adults, build positive relationships, support
flexibly and facilitate independent learning?

15

Are auxiliary aids used (and maintained) to ensure that CYP
with SEND are included in the curriculum?

16.

Do curriculum pathways ensure that CYP are ready for their
next stage of education, work and training?

17.

Is the curriculum suitable and suitably tailored for CYP with
SEND ensuring breadth and balance as well as implementing
strategies to support CYP prepare for adulthood?




Are CYP needs assessed quickly and appropriate provision put

18.
8 in place?

3. Is our setting physically accessible?

Question Yes | If yes —where can the No | If no - action to be taken
v | evidence be found? v

Are our buildings adapted to ensure that the majority of areas
1 | are physically accessible for CYP with disabilities?

If adaptations are not possible have we found creative
solutions to ensure inclusion e.g. moving classes to accessible
classrooms?

Are pathways around the setting and parking arrangements
safe, easily accessible and well signed?

Are emergency and evacuation systems accessible to all e.g. do
alarms have both visual and auditory components?

Are accessible toilets and changing facilities located
5 | appropriately and not used for other purposes e.g. storage?

Are calm low sensory areas available in the setting?

Are our rooms (including classrooms) optimally organised for
CYP with a physical disability?




Are classroom interiors adapted to ensure access to all areas
for CYP with sensory needs e.g. using drapes to reduce noise
levels and removing clutter to ensure safe access?

Is furniture and equipment selected, adjusted and located
appropriately?

10

If needed, and possible, are classroom partitions installed in
open plan areas to ensure access for CYP with sensory
difficulties?

11

If intercom messages are used are they always relayed to CYP
with hearing impairments?

12

Are all signs and symbols in Braille for CYP with visual
impairments and in picture form for those with communication
and learning difficulties?

13

Are highly visible markings used to ensure the safety of CYP
with a visual impairment?

14

Do we consult with CYP with SEND regarding the accessibility
of classroomes, toilets and changing facilities?




. How accessible is information, advice and guidance?

Question

Yes

If yes — where can the
evidence be found?

If no - action to be taken

Are our SEN Information Report and Accessibility Plan online and
in hard copy (for those families who do not have internet
access)?

Do we promote Devon Information, Advice and Support Service’
(DIAS) and Independent Support?

Do we work with parent/carers and young people to ensure that
your website is presented in a family friendly way?

Do we hold review/ planning meetings at times when parents
are able to attend?

Have we developed communication channels and review
processes that enable two-way information sharing with
families?

Is information available in a variety of languages?

Is information available in a variety of formats including
- ‘easyread’
- large print
- symbols
- audio?




Are staff familiar with IT used to share information with people

8 | with disabilities?
Do we ensure that CYP know exactly who they can contact for
9 | information, advice and support?
Do we give CYP and their families information about Family
10 Information Service (FIS), the Local Offer and SEND Information,
Advice and Support Service (SENDIASS)
Do we signpost families without the internet to One Stop Shops
11 | and libraries to access information and the Local Offer?




8. Appendix 2: Detailed Physical Access Check List

Consider each question from the perspective of each type of disability

1 of 9 Approach and Car Parking

Question

Yes

No

Action

Is the building within convenient distance of a public highway?

Is the building within convenient distance of public transport?

Is the building within convenient distance of car parking?

Is the route clearly marked/found?

Is the route free of kerbs?

Is the surface smooth and slip resistant?

Is the route wide enough?

Is it free of such hazards as bollards, litter bins, outward opening
windows and doors or overhanging projections?

O 0 N L|E_IWIN|F

Is it adequately lit?

=
o

Is it identified by visual, audible and tactile information?

[y
=

Is there car parking for people with reduced mobility?

=
N

Is the car parking clearly marked out, signed, easily found and kept
free from misuse?

=
w

Is the car parking as near the entrance as possible?

[EY
IS

Is the car parking are suitably surfaced?

=
u

Is the route to the building kept free of snow, ice and fallen
leaves?

=
(o]

Is the route level? (ie no gradient steeper than 1:20 and no steps)




2 of 9 Routes and external level change including ramps and steps

Question Y N Action

Is there a ramp, with level surfaces at top/intermediate/bottom?

Is it wide enough and suitably graded?

Is the surface slip resistant?

Are there kerbs and are there edges protected to prevent accidents?

Are there handrails to one or both sides?

Are there (alternative) steps & ramp

Identified by visual/tactile information?

Are there handrails to one or both sides?

OCIO|IN|O|N|BRIWIN |-

Are ramps and steps adequately lit?

=
o

Are treads and risers consistent in depth and height?

[y
=

Are all nosings marked and/or readily identifiable?

Are landings of adequate size and are they provided at intermediate
levels in long flights?

=
N

3 of 9 Entrances — including Reception

Question Y N Action

Is the door clearly distinguishable from the facade?

If glass is it visible when closed?

Does the clear door opening or one leaf when opened permit
passage of a wheelchair or double buggy?

Does it have a level or flush threshold, and a recessed matwell?

Is there visibility through the doorway from both sides at
standing and seated levels?

v || W (N[




Is there a minimum 300mm wide wheelchair manoeuvre space

6 beside the leading edge of the door to clear doorswing?
5 Can the door furniture be used at both standing and seated
height?
8 | Can it be easily grasped and operated?
If the door has a closer mechanism does it have:
9 e Delayed closure action?
e Slow-action closer?
e Minimal closure pressure?
10 If the door is power-operated does it have visual and tactile
information?
If the door is security-protected is the system suitable for use by
11 | and within reach of people with sensory or mobility
impairments?
12 If there is a lobby, do the inner and outer doors meet the same
criteria?
13 Do lobby layouts enable all users to clear one door before going
through the next?
14 Are signs designed and positioned to inform those with visual
impairments and wheelchair users with reduced eye levels?
15 Does the lighting installation take account of the needs of
visually disabled people?
Are floor spaces
e Slip resistant, even when wet?
16 e Of a quality that is sympathetic to acoustics —ie not so
‘hard’ as to cause acoustic confusion?
e Firm for wheelchair manoeuvre
17 Are junctions between floor surfaces arranged in a way that

avoids presenting tripping hazards and causing visual confusion?




Is any reception point suitable for approach and use from both

18 sides by people in standing and seated positions?
19 | Is it fitted with an induction loop?
For those progressing to other parts of the building is
20 | information provided by signs, supported by tactile information

such as a map or model?

4 of 9 Horizontal Movement and Assembly

Question

Action

Is each corridor/passageway/aisle wide enough for a wheelchair

1
user to manoeuvre and for other people to pass?
) Is each corridor etc free from obstruction to wheelchair users
and from hazards to people with impaired vision?
3 Do any lobbies allow users (including wheelchair users) to clear
one door before approaching the next with minimal manoeuvre
4 | Is turning space available for wheelchair users?
5 | Do natural and artificial lighting avoid glare and silhouetting?
6 | Are there visual clues for orientation?
Do floor surfaces:
7 ¢ Allow ease of movement for wheelchair users?
e Avoid light reflection and sound reverberation?
Are direction or information signs (including means of escape)
8 visible from both sitting and standing eye levels, and are they in

upper and lower case, and large enough type to be read by
those with impaired vision?




Are there tactile signs and information for those with impaired
vision?

10

Is the maintenance of these items checked regularly?

11

Is lighting designed to meet a wide range of needs?

12

Is sufficient circulation space allowed for wheelchair users?

13

Is it maintained clear of obstructions which could create hazards
for people with visual disabilities?

14

Are seating arrangements/spaces suitable for use by people
with visual disabilities?

15

Are all areas for assembly/meeting equipped with an induction
loop system?

50f9

Doors

Question

Action

Do the doors serve a functional/safety purpose?

If glass, are they visible when shut?

Can people standing or sitting in a wheelchair see each other,
and be seen from either side of the door?

Al W IN|F

Does the clear opening width permit wheelchair access

(9]

On the opening side of the door is there sufficient space
(300mm) to allow the door handle to be grasped and the door
swung past a wheelchair footplate?

Is any door furniture/handle at a height for standing/sitting use?

Are door/handles clearly distinguished?

Can the door furniture/handles be easily operated/grasped?

O ||V O

If door closers/mechanisms are fitted do they provide the
following:




security linkage?
delay-action closure?

e Slow-action closure?

e Minimum closure pressure?

10 | Is door/mechanism function checked regularly?
6 of 9 Toilets
Question Action
1 | Is WC provision made for people with disabilities?
2 | Do all lavatory areas have slip-resistant floors?
3 | Are all fittings readily distinguishable from their background?
4 | Are all door fittings/locks easily gripped and operated?
5 Can ambulant disabled people manoeuvre and raise and lower
themselves in standard cubicles?
6 | Is provision made for wheelchair users in disabled toilets?
7 Is wheelchair approach free of steps/narrow doors/obstructions
etc?
8 | Is the location clearly signed?
9 Is there sufficient space at entry to the compartment for
wheelchair manoeuvre and door opening?
10 Are the door fittings/locks and light switches easily reached and
operated?
11 Is there an emergency call system and is someone designated to
respond?
12 | Can the emergency call system be operated from floor level?




Is the wheelchair WC compartment large enough to permit
13 | manoeuvre for frontal lateral/angled/backward transfer, with or
without assistance?

14 | Are the fittings arranged to facilitate these manoeuvres

Are handwashing and drying facilities within reach of someone
15 | seated on the WC?

Is the tap appropriate for use by someone with limited

16
dexterity, grip or strength?

Are suitable grab rails fitted in all the appropriate positions to

17 facilitate use of the WC?

Is the manoeuvring area free of obstruction, eg boxed-in
pipework/radiators/cleaner’s equipment/disposal
bins/occasional storage, etc and is any difficulty caused by the
activity of service contractors?

18

If there is more than one standard layout WC compartment
19 | provided, are they handed to offer a left-sided approach and a
right-sided approach?

7 of 9 Fixtures and Fittings

Question Y N Action

Is any server/counter accessible to all users, including those
with hearing impairments?

2 | Is it possible for people with disabilities to serve as volunteers?

Where there are display stands, bookstalls etc are they
3 | visible/reachable/accessible by people with disabilities?




In any eating/meeting space do tables, chairs and the layout

4 | allow for use by wheelchair users and other people with
disabilities?
In any staff accommodation is it suitable for use by people with
5 | disabilities including wheelchair users with slip-resistant floor,
reduced level kitchen units and sink and lever action taps?
6 | Are all relevant locations clearly signed?
8 of 9 Information
Question Action
1 | Is the building equipped to provide hearing assistance?
5 Does lighting installation of the building take into account the
needs of people with visual disabilities?
3 Are there large-print versions of information about the
building/activities available?
4 Is there braille information available for people with visual
disabilities?
90f9 Means of Escape
Question Action
1 | Is there a visible as well as audible fire alarm system?
) Are final exit routes as accessible to all, including wheelchair

users, as are the entry routes?




3 Is there a ‘management evacuation strategy’ for staff, pupils
and visitors, and are staff trained in evacuation procedures?

4 Is the evacuation strategy checked regularly for its
effectiveness?

5 Are evacuation routes checked routinely and regularly for
freedom from combustible materials/obstacles/locked doors?

6 Are all fire warning devices and detectors checked routinely
and regularly

9. Appendix 3: The Action Plan
APPENDIX 2: Action plan

As part of our commitment to inclusion and equality, this plan sets out how the school intends to make reasonable adjustments (with anticipatory
readiness) to ensure that pupils and adults with additional needs and/or disabilities are not directly/indirectly discriminated against at any time. Advice and
support in the completion of this plan is available from the Central Team.

Monitoring and Review
It is the Headteacher and LGB’s responsibility to review this plan annually to monitor the effectiveness by:
e Ensuring sufficient resources are allocated to enable the plan to be implemented according to the agreed timescales
e Monitoring the progress of children with additional needs and disabilities, relative to the progress made by other pupils

e Provide training for staff to identify and address accessibility needs, including raising awareness of disability discrimination to support anticipatory

readiness

e Assess the impact of this plan through regular review of the actions described below :

Curriculum



Accessibility issue (or |Measures already in place |Further actions required [Resources Timescales Completion date  [Monitoring and
potential issue)
(cost) Impact
Relevant resources to Curriculum resources|Diversity of reading books|Cost of Annually Ongoing Resources used are
reflect diversity of include examples of |increased and new library resources: representative of
wider community people with lay out ensures greater wider community
disabilities/ diversity [accessibility. Main Annual |Review summer 25
. o Budget
Ensure diversity is Purchase for Aut 25
o resource
maintained and enhanced
when purchasing
curriculum resources
ICT provision to be Best practice is Review accessibility of ICT Review Ongoing Lesson
appropriate for pupils followed to arrange |[software (use of assistive .
Yearly Observations

with disabilities

for specific software
purchasing to reflect
the pupil’s additional
needs.

Software/Hardware
(including Immersive
Reader, Microsoft
co-pilot) in use to
support EAL

technology-).

Specialist software to be
purchased as required
according to pupil need

Monitoring of IT
provision termly as
part of School
improvement tasks

Drop ins etc

Pupil’s IEP, meetings
& reviews

PSHE curriculum to
demonstrate
progression and
promote positive
attitudes

Comprehensive PSHE
curriculum

Promotion of
positive attitudes to
disability

Continue to develop
resources reflective of
diverse community to
support curriculum
delivery

Costs
identified via
Subject

Leaders

Order placed in
June (Purchase|
window) for
next year.

Annual

PSE Coordinator to
review as part of
monitoring cycle

Pupils demonstrate a
good understanding of
PSE and exemplify
positive attitudes and
an inclusive nature.




Assembly links to
PSE

Accessible PE
Curriculum

Review PE
curriculum to include
disability sports

Engage in disability
competitions (as
appropriate)

Fun Fit program
running every half
term for targeted
children from each
year group — linked
to ‘ILP’

Additional training for
MTAs in playground
games to help give
disadvantaged children a
greater range of
structured activities at
lunch times

Focus on disadvantage via
Sports leaders

ITransport to
events,
occasional
cover and
subscriptions

Annual

Subscriptions

Ongoing

PE Coordinator to
review as part of
monitoring cycle

Termly meeting with
children (school
council) to review the
PE curriculum to
ensure it best meets
their needs.

Breakfast/ lunchtime
after school activity
participation

After School Club
accessible to all

pupils

A range of clubs
provided by school
staff.

SEND and PP sports
events attended to
give equity to
children in
competitive and
non-competitive

Discussions with School
Club leaders to review 1:1
provision as need arises.

Supportive
payments

and priority
places for PP
children in
breakfast/
lunch and after
school clubs.

Costs of
unbudgeted
additional
staffing ratios

as required in

Clubs are
registered at
the beginning
of the terms
and
membership is
monitored on
an ongoing
basis.

Analysis of
pupil groups

Ongoing

Monitored termly
SLT

Pupils feel able to
participate equally in
out of school
activities.




enrichment
opportunities.

Wheelchair access
available to activities
and venues — no
current users

Risk Assessments to
support participation
for pupil(s) with
wheelchair

the event of a
new pupil
needing 1:1
provision at
sports or other
clubs.

Access to trips & Risk assessments Individual case review: |Utilise parents [Y5 & Y6 have [Yearly Pupils feel able to
residentials undertaken to bespoke alternative trip |to assist with fannual participate in all trips

identify possible arrangements where not [alternative residential & residentials

actions/ reasonable |possible to participate. |provision —no [trip All staff for all

adjustments. additional ) trips/visits

ot organised

Venues/Transport

vetted for suitability

and discussions with Access

chosen provider to arrangements [SLT overview

make reasonable (inc Diabetes/

adjustments.

Epilepsy)

Consultation with

parents.
Access to relevant Staff Meetings Focused discussion with |Cost of Reflects needs |Ongoing Staff feel they have

training for staff to
support pupil needs

identify training
needs linked to
individuals

staff at termly IEP reviews
to highlight training
needs.

external
specialist team
training

of school and
reviewed
regularly

received
adequate training for
challenges faced.




Updates incl SEN

SENDCo/SLT to

Increased staff

aspects monitor CPD needs |confidence.
. and delivery . .
SENCo attends pupil New staff inductions
progress meetings to include access to
required training.
SEND Network
External specialists
invited
— cascade training
e.g. HI/VI
¢ Trust wide CPD
Identification and Pupil needs are Continue to develop EY  |Resources for |Reviewed Ongoing Children feel
provision for pupils communicated to all |provision for pupils with [The Roost termly supported with
with staff and provision is |enhanced needs. different strategies.
o explained in the IEP SENDCo/SLT to
Communication and ] Classrooms to
. monitor CPD needs . .
. Professional external o be ‘communication
Interaction and/or . SEND Monitoring part of and ensure . ,
support received ) Staff CPD o friendly’ zones.
sensory challenges all School improvement provision is
where needed & o budget
(may be unable to . . activity matched
incorporated in to
access classroom/
i plans Book look
curriculum)
SENDCo from

Minimizing clutter
and excessively
colourful displays

Individual
workstations with
fewer distractions
(where appropriate)

e Learning walk

e Lessondropin

another local
Trust school to
share specialist
good practice




access to sensory
tools as needed

6. Personal
headphones
7. Access to safe
spaces
8. Individual visual Ensure staff needs are Resources Reviewed on |Ongoing Pupil feedback &
Provision in place for timetables provided [reviewed regularly. provided as new intake progress
pupils /staff with visual as required o part of EHCP as |basis/ monitoring.
. . Would arrange sufficient .
learning requirements . o needed. recruitment  [SENDCo/SLT to
9. Provide large scale [provision of resources ] o
. - monitor & liaise
copies of work as ICT provision as need ) )
. . with agencies
required arises.
10. Writing slopes
Identification and 1. SENDCo training Cascade training to staff [E500 Yearly Ongoing Children feel
provision for dyslexic ) ) supported with
2. Resources available [New toolkits/research SENDCo/SLT to

pupils/pupils with
dyspraxia

to support
dyslexia/dyspraxia &
strategies to make
classrooms dyslexia
friendly

monitored and identified

Recommendations from
dyslexia assessments
incorporated in to ‘IEP’s

monitor & liaise
with agencies &
ensure update of
subscriptions

different strategies.

Classrooms to be
‘dyslexia friendly’




Pupils with auditory
processing disorder
cannot concentrate on
teacher’s voice

Pupils’ needs
communicated to all
staff, who ensure
they have eye
contact

Visual resources in
place

(i.e CIP
Communication In
Print/ Widgit)

‘Now & Next’ cards
Seating plan in place
Sensory breaks

Reduce background
noise (use of
personal
headphones)

Relevant to individual
pupil needs

HI teacher
recommendations

equipment
purchase/hire

s appropriate

Review
according to
new pupil
need

Ongoing

SENDCo/SLT to
monitor & liaise
with agencies

Pupil feedback &
progress monitoring.

Progress to identify
issues

Clear identification
of relevant pupils
DGR, SEND mtgs,
PPMs, Provision
Maps -monitor
progress

Adaptation in
lessons

Scaffolding

meetings between SLT,

SENCO & Teaching team

Ongoing

SENDCo/SLT to
monitor & liaise
with agencies

closing the gap.

School data reflects
good provision.




e Meta cognition

e Instruction

o |T
e Grouping
Accurate monitoring of e C(Clearintervention |Regular Monitoring Ongoing Ongoing Interventions support
interventions and pathway children in
. SENDCo/SLT to
provision . ]
e Termly review of monitor
targets with interim
checks
Physical Environment
IAccessibility issue (or  [Measures already in place [Further actions required |[Resources [Timescales [Completion date Monitoring and
potential issue)
(cost) Impact
Member of staff/Visitor 1. Disabled toilet Regular inspection of Ongoing Ongoing Accessibility Audit

with mobility needs
requires adapted /
disabled toilets

available in
proximity to
member of staff’s
working area
(Reception)

disabled toilet alarm

Site check to include
disabled access

Picked up through H&S
walks

Termly premises
checklists




Disabled toilet
alarm regularly
checked

Disabled toilets
kept free from
clutter and access
to them kept
clear

Staff to raise access
issues

Specific access needs

Plans for individual
pupils/ staff/
governors/ visitors
as required

Accessible car
parking

Wheelchair access
onto site/ disabled
car parking space
available

PEEPs in place for
pupils/staff as
appropriate

External pathways
clear, safe and
signposted

Parental meetings
can be arranged in
an alternative

Annual reminder
via newsletter to
request notification
of any access
barriers for
parents/ survey
accessibility

issues

PEEPS to be
regularly reviewed
(at least annually)

Signage of
evacuation
procedures
reviewed and
improved —
consider bilingual
requirements for

EAL pupils

Ongoing

Ongoing

All staff to monitor
needs and link with
SENDCo

Access audit

Termly classroom
checklists completed

Termly H&S
inspections

Annual H&S preaudits
completed




space orvia
TEAMSs

Access audit

e Termly (min)

completed
annually
Access and safety on site Level access to Review that external Ongoing Ongoing Access audit
for parents/ visitors with office areas lighting has sufficient
. . . H&S walkaround
visual impairments power and coverage,
Step edges X . . . .
o . including during out of HT link to H&S RA0OS- Fire
highlighted in .
| nt hours times (e.g. school governor — termly c
ellow pain , .
Y P performances/ parents report to governors Risk assessment
Sufficient exterior [evenings). Fire Evacuation
lighting
Plan
& regularly
checked
Flashing beacon on
fire alarms
checked
Safety for pupils with Alarms have visual |Outside lighting in Ongoing Ongoing Termly premises
disabilities and auditory playground (EY entrance) checklists
components to be increased
HT link to H&S

Regular fire drills

Step edges
highlighted in
yellow/black

governor — termly
report to governors




4. Sufficient exterior
lighting & regularly
checked

Information and Communication

Accessibility issue (or [Measures already in place [Further actions required [Resources [Timescales |Completion date Monitoring and
potential issue)
(cost) Impact
Pupils with 1. Signs use common |Maintain license of Keep Renew as Ongoing Accessibility audit
developmental delay and simple o ) software
Communication in Print/ |. staff leave
may not be able to read language \Wideit license
key signs and labels o 78! updated Audit of environment
2. Communication In ¢ v (SLT

Print/Widgit labels ermly (SLT)

within immediate

learning

environment and

other spaces as

required
Pupils with 3. Signs use common [Maintain license of Keep Renew as Ongoing Accessibility audit
developmental delay and simple o ) software

Communication in Print/ |. staff leave
may not be able to read language o license
. Widgit . )

key signs and labels updated Audit of environment

4, Communication In
Print/Widgit labels
within immediate

—termly (SLT)




learning
environment and
other spaces as

required
Languages other than Translation of pupil |Review signage/ language |Interpreter/ |Ongoing Ongoing Accessibility audit
English to be visible reports as needed [needs when new pupils specialist

) . arrive and require team support
Welcome signs in
) o costs as
many languages Du.al coding (pictorial & required
: written prompt cards) Audit of environment

Emails/SMS

translated (Google |Language ambassadors to ~termly (SLT)

translate) support

Interpreter/ sign

language / EAL

specialist teams

used to support

new starters/ Y6

tests as required
Parents with reading Letters and emails |Follow-up phone callsto  |None Ongoing Ongoing Parent survey
difficulties unable to written in simple  |parents known to have
read letters from English as much as [reading difficulties
school possible .

Monitor uptake of
Large print, braille [alternative formats Admin team
& audio formats . .
Use of ‘Communicate in SLT

made available as
requested for
school
communications

Print/ Widgit’ or equivalent]
software

Staff to consider
communication




including
homework

Website able to
translate

Annual response in
parent survey

Ease of access to
inhalers for pupils with
diagnosis of asthma
and/or specific
allergies

Class teachers know
which pupils are
affected and have
up-to-date inhalers
stored in
classrooms.

Epi-Pens kept in
relevant areas
outlined in
individual plans.
Expiry dates
reviewed yearly.

Staff trained
regularly.

Medical prompt
cards for specific
pupils with need

Provide medical handover
notes to teachers at start
of academic year, to supply|
teachers in advance and
info kept in orange

folders.

Provide list of medical
issues to lead lunchtime
supervisor & copies
available from the office or
on the staff drive.

Folder in staff room with
full details.

Ongoing

Ongoing

Accessibility audit

Medical list reviewed
September and admin
update as necessary.

Teachers aware of all
individual medical
needs.







